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ABSTRACT
Context last year brought deep sadness and great grief to many people - including and especially the 
students, parents and staff in schools across Pakistan and across the world in response to children being 
massacred brutally at a school in KPK, Pakistan. Schools, colleges, and universities, as a result, have 
been converted into fortresses and a thriving business for security-wallas. A case study of this program 
will be prepared through both qualitative and quantitative data examining the impact of FCCU’s peace 
education program. We are hoping that this work would initiate the process of introducing peace edu-
cation interventions in Pakistan at regional and global levels. This chapter will also help other peace 
education programs to learn from FCCU’s approach of peacebuilding.
INTRODUCTION
All living beings have the same essential aspiration to be happy and avoid suffering, but very few people 
recognize the real causes of happiness and suffering. We generally believe that external conditions such 
as food, friends, cars, and money are the real causes of happiness, and as a result we devote nearly all 
our time and energy to acquiring these. Superficially it seems that these things can make us happy, but 
if we look more deeply we shall see that they also bring us a lot of suffering and problems.
The world is becoming smaller and smaller - and more and more inter-reliant - as a outcome of hasty 
technological advances and international trade as well as increasing trans-national relations. We now 
depend very much on each other. In ancient times problems were mostly family-size, and they were natu-
rally tackled at the family level, but the situation has changed. Today we are so interdependent, so closely 
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unified with each other, that without a sense of universal responsibility, a feeling of universal brother-
hood and sisterhood, and an understanding and belief that we really are part of one big human family, 
we cannot hope to defeat the dangers to our very survival - let alone bring about peace and happiness.
However, for those who trust that the natural condition of humankind is peaceful, it is reasonable to 
argue that such an ideal is achievable, and that if we all found the inner peace which is our true nature, 
war would become redundant. This is a very persuasive argument, especially when we acknowledge our 
feelings of revulsion against killing.
PEACE
The term ‘peace’ does not just imply the lack of evident violence. It also encompass the presence of 
social, economic and political justice which is essential to the notion of ‘positive peace’.‘Structural 
violence’ is a term that is used to refer to injustices such as poverty, discrimination and unequal access 
to opportunities, which are at the root of much conflict. Structural violence is perhaps the most basic 
obstacle to peace, which by definition cannot exist in a society in which fundamental human rights are 
violated. The Convention on the Rights of the Child, like other major human rights treaties, calls for the 
elimination of all forms of both overt and structural violence, and the creation of a society based on the 
principles of justice and peace.
TYPES OF PEACE
In broader sense there are two meanings of the word peace. The first is more or less synonymous with 
‘peacefulness’ or ‘peace and quiet’. The second is the absence of war. We can also classify peace as 
negative peace and positive peace.
• Negative Peace
Negative Peace is the nonexistence of direct violence which may be physical, verbal, and psychologi-
cal between individuals, groups, and governments.
The concept of negative peace deals with instantaneous symptoms, the conditions of war, and the use 
and effects of force and weapons. Words and images that expose the horror of war and its consequences 
are often used by writers, artists, and citizen groups in their efforts to stop it.
• Positive Peace
Positive Peace is more than the nonexistence of violence; it is the existence of social justice through 
equal opportunity, a fair distribution of power and resources, equal protection and impartial enforce-
ment of law.
The concept of positive peace incorporates the eradication of the root causes of war, violence, and 
injustice and the conscious endeavor to construct a society that reflects these commitments. Positive 
peace assumes an interconnectedness of all life.
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PEACE EDUCATION
Peace education is an indispensable component of excellence basic education. Peace education in UNI-
CEF refers to the process of promoting the knowledge, skills, attitudes and values needed to bring about 
behavior transformation that will enable children, youth and adults to turn aside conflict and violence, 
both overt and structural; to resolve conflict peacefully; and to create the conditions conducive to peace, 
whether at an intrapersonal, interpersonal, intergroup, national or international level.
This definition represents a junction of ideas that have been generated through the practical experiences 
of UNICEF peace education programmes in developing countries. It is also pondering of the thinking 
of a number of ideologists in this grassland, and of much peace education work that has been carried 
out in industrialized countries. It is UNICEF’s position that peace education has a place in all societies 
– not only in countries undergoing armed conflict or emergencies. Because enduring behavior change 
in children and adults only happens over time, valuable peace education is unavoidably a long-term 
process, not a short-term intervention. While often based in schools and other learning environments, 
peace education should ideally involve the entire community.
Peace education must deal with the prevention and declaration of all forms of conflict and violence, 
whether unconcealed or structural, from the interpersonal level to the societal and global level.
A RATIONALE FOR PEACE EDUCATION IN UNICEF
Article 29 of the Convention on the Rights of the Child (1989) states: “...the education of the child shall 
be directed to...the preparation of the child for responsible life in a free society, in the spirit of under-
standing, peace, tolerance, equality of sexes, and friendship among all peoples...”
The 1990 World Declaration on Education for All says that: “Every person – child, youth and adult – 
shall be able to benefit from educational opportunities designed to meet their basic learning needs. These 
needs comprise both essential learning tools (such as literacy, oral expression, numeracy, and problem 
solving) and the basic learning content (such as knowledge, skills, values, and attitudes) required by hu-
man beings to be able to survive, to develop their full capacities, to live and work in dignity, to participate 
fully in development, to improve the quality of their lives, to make informed decisions, and to continue 
learning …The satisfaction of these needs empowers individuals in any society and confers upon them 
a responsibility to … further the cause of social justice, … to be tolerant towards social political and 
religious systems which differ from their own, ensuring that commonly accepted humanistic values and 
human rights are upheld, and to work for international peace and solidarity in an interdependent world.”
The 1996 study by Graça Machel on The Impact of Armed Conflict on Children reaffirmed the 
importance of education in shaping a peaceful future: “...Both the content and the process of education 
should promote peace, social justice, respect for human rights and the acceptance of responsibility. 
Children need to learn skills of negotiation, problem solving, critical thinking and communication that 
will enable them to resolve conflicts without resorting to violence.”
The UNICEF ‘Anti-War Agenda’, set out in The State of the World’s Children 1996, declares: “...
Disputes may be inevitable, but violence is not. To prevent continued cycles of conflict, education must 
seek to promote peace and tolerance, not fuel hatred and suspicion.”
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PEACE EDUCATION IN PRACTICE
In educational practices it reflects UNICEF’s approach to peace education should: ·
• Function as ‘zones of peace’, where children are safe from conflict in the community;
• Uphold children’s basic rights as enumerated in the CRC;
• Develop a climate, within the school or other learning environment, that models peaceful and 
rights-respectful behaviour in the relationships between all members of the school community: 
teachers, administrators, other staff, parents, and children;
• Demonstrate the principles of equality and non-discrimination in administrative policies and 
practices;
• Draw on the knowledge of peace-building that already exists in the community, including means 
of dealing with conflict that are effective, non-violent, and rooted in the local culture;
• Handle conflicts—whether between children, or between children and adults— in a non-violent 
manner that respects the rights and dignity of all involved;
• Integrate an understanding of peace, human rights, social justice and global issues throughout the 
curriculum whenever possible;
• Provide a forum for the explicit discussion of values of peace and social justice;
• Use teaching and learning methods that promote participation, cooperation, problem-solving and 
respect for differences;
• Allow opportunities for children to put peace-making into practice, both in the educational setting 
and in the wider community;
• Provide opportunities for continuous reflection and professional development of all educators in 
relation to issues of peace, justice and rights.
This vision of peace education is consistent with the UNICEF concept of rights-based, child-friendly 
learning environments (UNICEF 1999, E/ICEF/1999/14). This concept includes (among others) ele-
ments such as the realization of the rights of every child, gender sensitivity, responsiveness to diversity, 
the promotion of quality learning outcomes such as life skills and successful problem solving, and the 
enhancement of teacher capacity
CONTEXT
Last year brought deep sadness and great grief to many people - including and especially the students, 
parents and staff in schools across Pakistan and across the world in response to children being mas-
sacred brutally at a school in KPK, Pakistan. Schools, colleges, and universities, as a result, have been 
converted into fortresses and a thriving business for security-wallas. It is said that barbed wire ran out 
of the country because it was in such high demand! Despite, the children of India coming out in big 
numbers in support of the children killed in Pakistan, some Pakistanis whispered blame on India’s se-
cret services and clandestine funding of extremists (the opposite is also true in India when a terrorist 
act happens blame is placed on Pakistan). This is unfortunate and changeable – “enemies” can become 
friends to the benefit of both countries and peoples.
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Due to globalization and the mass media, tragedies anywhere in the world are no longer distant events 
but personal sorrows. They are no longer stories that travel by word of mouth; rather they are transmit-
ted into our very bedrooms and sitting rooms. This means we live the story of “The Other” every day, 
every hour. Many viewers personalize and internalize these tragedies, which in turn affect moods and 
memory. The world media, perhaps, does not realize the heavy burden of responsibility it shoulders; and 
consequently places upon the collective memory of its consumers. Tragedies, especially man-made, are 
accumulative problems on the conscience of humanity. Yet victories too are a collective triumph – for 
example, knowledge and discoveries benefit us all across borders. The terrible tragedies in Pakistan, 
and the rising unease in the world with “The Other”, emphasize a great need for peace building courses.
PEACE EDUCATION IN PAKISTAN
A phenomenal growth has been experienced during the past decade with reference to Peace Education 
programs at various levels, for example school, college, university and informally. This is evidenced 
mostly through the proliferation of numerous undergraduate and postgraduate programs in universities 
around the world. According to a conservative estimate, roughly 400 programs of teaching and research 
in Peace and Conflict Studies are being conducted worldwide.
In the post 9/11 Pakistan, peace education programs were introduced by international NGOs, some-
times through local NGOs. Presently, such programs are supported by United States Institute of Peace 
(USIP), Search for Common Ground, Oxfam etc. These programs have targeted teachers and students 
of both secular and religious schools (madaris) across the country, especially in conflict hotspots like 
Khyber Pakhtunkhwa and Karachi. As far as university level programs are concerned, peace education 
has been introduced through degree and non-degree programs by the following institutions:
1.  National University of Sciences and Technology, Islamabad.
2.  National Defense University, Islamabad.
3.  National University of Modern Languages, Islamabad.
4.  Forman Christian College University, Lahore.
5.  Karachi University, Karachi.
There are some other institutions, such as Peshawar University, Karakoram International University 
etc., interested in peace educations. The Higher Education Commission of Pakistan recognises this dis-
cipline as a stand-alone field of study. The significance of people trained in peace and conflict studies 
is recognised in governmental circles as recently Peace and Development Wing was established at the 
Planning Commission of Pakistan.
PEACE EDUCATION AT FCCU
At Forman Christian College University (FCCU), the Centre for Dialogue and Action has started the 
third cycle of peace building classes named, “Ilm, Adab aur Insaaniat” (which equates to: Knowledge, 
Mutual Respect and Humanity) – this course was named and designed by A Hoti and is yet another 
batch of male and female undergrad students she hoped to cultivate as Pakistan’s peace builders. Many 
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of Pakistan’s leaders have, at some point, been at FCCU and as peace builders some or many of these 
students would become Pakistan’s future leaders and work towards deeper understanding and friendship in 
dealing with “the Other” (i.e. the religious other, the ethnic other, the gendered other and all their neigh-
bouring countries, including and especially India because as friends both countries’ citizens could build 
alliances at the educational level, at a cultural level and at state level – there is so much we (Pakistanis 
and Indians) share including language, history and culture). In 2014, this course had many participants 
from Punjab, as well as those from Quetta, South Waziristan and from the northern areas of Pakistan 
such as Gilgit and Hunza. Unlike this year, last year they were all boys about to graduate from FCCU. 
Young, enthusiastic, and eager to absorb knowledge and learn a different way of looking at their world.
Yet, many came into class with negative perceptions of not only themselves but also The Other. This 
is reflective of the wider attitudes in society more generally. One boy misunderstood “dialogue” to be 
an aggressive act, not what it is meant to be in actuality - as peaceful negotiation. Another boy from 
the tribal belt said he did not feel included by the central government as a citizen and felt left on the 
periphery of society. His behaviour in class often showed signs of unease with himself. Another Punjabi 
student at the beginning of the course confidently told me that his uncle from the village said to him 
that all non-Muslims were “wajib ul qatal” (wajib equates to: necessary or compulsory religious task; 
and qatal means to kill).
This statement by a third year student reflects how pervasive these extreme thoughts are in the region 
and how necessary ideas of ilm, adab, and insaaniat are across the board in Pakistani educational institu-
tions. Many academics and other students were horrified at these extreme perspectives.
The course participants studied the education-oriented, progressive and justice based attitudes of the 
founding fathers of Pakistan (Sir Sayyid Ahmed Khan, Allama Iqbal, and the Quaid-e-Azam Muhammad 
Ali Jinnah). In addition, emphasis was placed on how “the dialogue of civilizations” was far better for 
the future of humankind than the idea of “the clash of civilizations”. Here are three building blocks of 
dialogue taken from Amineh Hoti’s supplementary textbook on Valuing and Acknowledging Diversity 
she did for the UK and for Pakistan: learning to understand what others believe and value; avoiding 
violent action and language; and preventing disagreement from leading to conflict. At the end of the 
course, when students gave their feedback, predominantly positive, the same student mentioned above 
who thought all non-Muslims should be killed, said, “I am a changed man!” With this enhancement of 
perspective, he now wanted to change his world by the pen (the qalam), certainly not by violence.
CASE STUDY
This chapter presents analysis of the Peace Education approach applied at the Centre for Dialogue and 
Action, FCCU. This is done through a case study of this program, which is developed through surveys 
conducted at both the start and end of the course from January 2014- May 2015 from about 81 students.
As the course covered a range of themes stressing on the importance of knowing others for developing 
good understanding of human diversity, the evaluation questionnaire was designed to explore change, 
if any, in those perceptions after attending the course. The same survey was conducted twice – once at 
the start of the course and once at the end after five months.
In a multi-cultural and multi-religious society, it is important for peace that people have a general 
understanding of what other people are following in terms of religion. Therefore, a question was asked 
regarding commonalities among religions. As can be seen from data in Figure 1, there was a change 
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in students’ perception because after the course none of them agreed with the statement religions have 
nothing in common.
Another important component of the course was to inculcate the importance of knowing about other 
religions in students. In this regard, as reflected in Figure 2, all the participants after the course disagreed 
with the statement that learning about other religions makes them less of who they are. At the start of 
the course, nearly 20 percent of them thought there would be negative impacts on them after knowing 
about other religions.
It is important for any peace education to promote the value of peace and good relations. This change 
has been at the core of this course. At the start of the course, nearly 20 percent of the students thought 
that keeping peace and good relations is not better than charity; however, after the course they agreed 
that peace and good relations are better than charity (see Figure 3).
Figure 1. All religions are different and have nothing in common
Figure 2. Learning about other religions makes us less of who we are
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Mostly inter-faith harmony is disturbed when one tries to impose his/her religious views on others. At 
the beginning of the course, nearly 30 percent agreed that we should impose our religious views on oth-
ers, but after the course the percentage of students in this category dropped to ten percent (see Figure 4).
There is a common understanding in Pakistan and other conservative contexts that knowing about 
other religions would negatively affect their beliefs. This question was asked to the students or the course 
but none of them outright agreed with the statement, either at the beginning of or at the conclusion of the 
course. However, the confusion was clear from the number who preferred to be neutral in their responses 
(see Figure 5). Nonetheless, after the course, a significant majority of 70 percent disagreed that learning 
about other faiths would change or negatively influence their beliefs.
The life of peacebuilders is not easy at a place, where ‘peace’ and related terminologies have negative 
connotations, for example, many see it as a Western propaganda. Consequently, peace educators’ first 
job is to clarify the purpose and effectiveness of tools that are employed for conflict transformation and 
conflict resolutions, such as dialogue. As depicted from data in Figure 6, there remained confusion in 
Figure 3. Keeping peace and good relations is better than charity
Figure 4. We must impose our religious views on others
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the minds of students about the purpose of effective dialogue because 20 percent even after the course 
thought that the purpose of dialogue is to win the argument. This was despite the fact that the course 
teachers emphasized the difference between dialogue, which is about mutual respect and listening, and 
debate, which is to prove the other wrong and oneself right (the Centre even produced a booklet on 
Discovering Diversity, which clearly emphasized this difference).
As religion is transferred through parents onto children, at least in most cases, it is practiced also the 
way elders do. However, in doing so, there emerge some problems of not thinking about practices. An 
aim in this course was to encourage students to understand religious practices and then follow, irrespec-
tive of the way it has been practiced by elders. At the start of the course, more than 40 percent were of 
the opinion that religion must be practiced as elders have been practicing it. This point of view changed 
after the course when nearly 40 percent disagreed with the statement (see Figure 7).
Interaction with people of other faiths and cultures is important for developing trust. If there is less 
interaction then naturally there is trust deficit. Students were asked whether we must only interact with 
Figure 5. Learning about other religions alters and affects our own belief systems, negatively
Figure 6. An effective dialogue means to always win the argument
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people of our faith and values. In response, after the course, a significant majority of 80 percent disagreed 
with the statement (see Figure 8).
It is common that people of any faith believe in the value of their religious beliefs, but problem surfaces 
when they start thinking that they are superior to others. In 2013, a survey found that Muslims around 
the world believe that Islam is the true religion and it is their duty to convert others to Islam (PRC 2013). 
Before the course, roughly 30 percent of students thought that Muslims are superior to non-believers. 
After the course, which allowed students to understand the religious other and see from their perspec-
tives, there, was a significant change in this perception as nearly 70 percent said that Muslims are not 
superior to people of other faiths (see Figure 9).
There are misperceptions about the status of women in a Muslim society, both within the Muslim 
world and outside. A study conducted on “Female Leadership in Islam” found that “there are no problems 
facing their leadership and they can be religious, political and social heads” (Bakhtyar & Rezaei 2012, 
p.259). Women played a prominent role in the life time of the Prophet Muhammad, for example, one of 
Figure 7. We must practice our religion as our elders have been practicing it
Figure 8. We must only interact with people who share similar beliefs and values
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his wife was a businesswoman and another a scholar and a leader of an army in battle (equivalent to the 
position of an army general leading on her camel) Students studied the difference between the religion 
of Islam which is universal and the cultures of Muslim societies (e.g. Pukhtunwali, Saudi culture, etc.) 
which is tribal, patriarchal and often restrictive of women’s actions and movements. Where Islam gave 
women rights to inherit and lead, some cultures restricted these and impose their own vision of the 
world on everyday men and women. Thus it was important to differentiate between the universal values 
of religion which emphasizes righteousness, compassion, understanding, equal rights and justice for 
all, and on the other hand tribal cultures which emphasize family networks headed by a dominant male 
figure (as we see in the leadership of many Muslim countries). The media, other analysts and people 
themselves often confuse these categories, which then leads to generalizations about large and complex 
faith groups. Similarly, with students before the course, less than 60 percent agreed that male is equivalent 
to female, but after the course 70 percent of the students were of the point of view that men and women 
were different but equal (see Figure 10).
Figure 9. A Muslim is superior to a non-believer
Figure 10. A male is equivalent in status to a female
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Due to a serious lack of sustained and widely available peace building education, Inter-faith rela-
tions continue to decline in Pakistan. After the 9/11 terrorist attacks on the US and the launch of war in 
Afghanistan and other Muslims countries, relations between Muslims and Christians in Pakistan have 
reached their lowest ebb. According to Anwer (2014), “One of the biggest challenges posed to the inter-
faith struggle in Pakistan is inadequate understanding of interfaith dialogue and conflict resolution, and 
what they really mean.” The situation in Pakistan has produced a widespread pessimism with regard to 
good interfaith relations. This feeling is reflected in Figure 11 in which the majority (roughly 70 percent) 
of the course students said that it is impossible to promote interfaith relations in Pakistan. This nega-
tive attitude changed after the course because after the course, 40 percent said that it is not impossible.
Data in Figure 12 again reflects students’ lack of knowledge and confusion about dialogue when 
they entered the course. However, this confusion and lack of knowledge, largely, was dealt with in the 
course (See Figure 12).
Figure 11. It is impossible to promote interfaith relations in Pakistan
Figure 12. While initiating a dialogue, we must make sure there is no disagreement
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There is a sense of insecurity attached to knowing about other religions. Often people believe that 
knowing about other faiths would harm their sacred beliefs. Less than 20 percent of Muslims living in 
Thailand, a Buddhist majority country, said they are familiar with Buddhism (PRC 2013). According to a 
survey, almost half of the Muslims in Muslim majority countries said that they are knowledgeable about 
Christianity and that Islam and Christianity share a lot in common (PRC 2013). Nonetheless, knowledge 
of other religions and its commonalities with one’s own religion is very important for good interfaith 
relations. At the start of the course, more than 40 percent of the students said that it is better to ignore 
practices that faiths have in common. This perception changed after the course when the majority said 
we should not ignore commonalities between faiths (see Figure 13).
How do we judge others? Often we judge others based on how they look and what we know about 
them through others. At the start of the course, nearly 70 percent agreed with the statement that we 
must never judge others without knowing them. After the course, all of the students agreed with this 
statement (see Figure 14).
Figure 13. It is better to ignore beliefs that faiths have in common
Figure 14. We must never judge others without knowing them
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On the connection among our actions, feelings, responses and beliefs, students gave mixed responses 
(see Figure 15). As depicted through data, 60 percent of students, after the course, identified a link among 
actions, feelings, response and beliefs.
There is often confusion about the ancestry of Muslims in South Asia. A huge majority of them 
stills believes or claims that they are the decedents of Arabs who came to this part of the world after the 
arrival of Muhammad bin Qasim. According to Shah (2012), “The current thinking in the subcontinent 
amongst Muslims in both India and Pakistan that Arabs are racially superior to Dravidian Indians and so 
having Arab genes or an Arab bloodline makes them higher in status than Hindus of Dravidian origin”. 
This contradicts religious teachings because Islam clearly teaches about equality between Arabs and 
non-Arabs. The summing up of Islam’s message is revealed in the last sermon of the Prophet Muham-
mad to all of humankind,
All mankind is from Adam and Eve, an Arab has no superiority over a non-Arab nor a non-Arab has 
any superiority over an Arab; also a white has no superiority over black nor a black has any superiority 
over white except by piety and good action.
However, some students - a very small number of less than 10%, still maintained the belief that Arabs 
today are superior to Pakistanis. Similar debates rage in parliament in Pakistan today, with the ongoing 
battle in the Middle East, over support with Saudi Arabia against rising tribal separatist groups. With 
its own handful of challenges, some rightly opted to stay neutral emphasizing the difference between 
the religious history of the holy sites in Mecca and Medina (which have all the Muslims’ reverence and 
love) and the Saudi family. This however, came from a small educated well thought out perspective. The 
large majority of people still tend to link everything Saudi with the idea of sacredness as the source of 
their religion. Again, anthropological perspectives can potentially help differentiate religion and culture, 
and history and politics (see Figure 16).
Figure 15. Our actions, feelings, response and beliefs are all inter linked
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CONCLUSION
An important learning from the case study of a Peace Education program in Pakistan is that such programs 
can be successful if designed to suit the context. Peace education can be made contextually appropriate 
after thorough analysis and understanding of the root causes of conflict. Nonetheless, there is a need to 
learn from globally recognized Peace Education models, for examples the ones developed and imple-
mented by UNESCO, but those have to be localized. The course mentioned in this chapter, called Ilm, 
Adab aur Insaaniyat was a pilot project and an experiment introduced by the Centre for Dialogue and 
Action at FCCU, for a period of two years in the effort of sowing seeds of peace. It is hoped that these 
courses will be introduced in other universities in Pakistan and more widely in South Asia. By uncover-
ing local history rooted in ancient ideas and universal values of respect for the other and compassion for 
all, the results of the course and its impact on students showed that positive change is possible through 
educating students and others about ideas that can bring people from different cultural and faiths together. 
This is a great need of the hour. We must all join hands to turn discord into accord and enmities into 
friendships – this, for true peace and prosperity, is the only way forward.
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